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Getting a critical mindset
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Getting critical
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What exactly do you have to produce?                                      … in your assignment?

What format? Report? Essay? Template? Flowchart? 

Portfolio? Presentation? Tests? Modelling?

Any guidance about structure, layout and style?

How long? How many questions?

What % of marks does the task count for?

What topic(s)?

Why are you being asked to do this?

External reasons: the learning outcomes you are 
expected to achieve.

Internal reasons: your private purpose – interest in 
the subject, personal satisfaction.

Defining your task



Who are you writing for?

It helps if you can visualise your reader.

Your tutor is always your audience. What do you know 
about what they want to see?

Do you have another real audience? For example, giving 
a presentation to your seminar group?

Or an imagined audience, like writing a report (for a 
company for example), or an article for a particular 
journal?



Write as if…

• You are addressing someone: 

o with the same experience

o with knowledge of the general subject area as yourself

o who has not yet covered that particular topic/module/course

• Do not be tempted to:

o talk up, using fancy language designed to impress

o talk down, with an inappropriate informal or chatty style
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How … ?

What guidance are you given about what to include?

… in your assignment?

For example: Use of appendices? Style of referencing? Detailed 

methodology? Acceptable and unacceptable  practice?

When … ?

Is the deadline for final hand-in?

Are there earlier deadlines for drafts, feedback and various elements?

Do you have, or need to apply for, an extended deadline?

How will you balance working towards one deadline with working towards 

others? And life, job etc.?

Where … ?

Will you find the information?

How much of it is easy to find (weekly online reading lists)?

How much do you have to research yourself? Or go beyond the core 

reading list?

Writing action plan



What are tutors looking for?

• There’s no guesswork here: look at the learning outcomes

• Learning outcomes spell out what is expected from you

• Once you are clear about what you are expected to learn 

from the module, you are well on the way to understand how 

you will be assessed.
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Criteria/qualities A B+ B C F 

Knowledge and understanding
Level of subject knowledge

Able to identify key debates 
Understands relevant concepts 
and theory

Reading and research

Selection of appropriate material
Effective use of a wide range of 
material

Evidence of independent research

Evidence and analysis

Logical development of argument 
Evaluation of source material
Evidence provided to support 
case

Presentation

Clarity of expression

Clear and accurate referencing



CRITERION A (75+)

1 Content and 

range

Comprehensive/detailed knowledge of topic 

with areas of specialisation; awareness of 

provisional nature of knowledge; covers 

each question fully

2 Reflection/ 

Evaluation

Can critically review evidence  

supporting conclusions

3 Knowledge of 

theory

Demonstrates integration and innovation in 

the use of frameworks

4 Critical 

reasoning

Consistently demonstrates application of 

critical analysis well integrated in the text

5 Presentation Shows a polished and imaginative approach 

to the topic. Faultless referencing



Stairway to critical thinking
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Critical thinking stairway (cont)

• Start at the bottom

o First 4 steps for getting to grips with your reading and research:

̶ Describe

̶ Analyse

̶ Compare 
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Critical thinking stairway (cont)

• Top 4 steps show critical thinking skills you need to show in 

your writing:

o Evaluate

o Apply 

o Justify
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From strategic to critical

• What … exactly is being said?

• Who … has written or said this?

• Why … have the author/s written this?

• How … did they come to their conclusions?

• When … was this said/written/published?

• Where … does the material or the views come from?

• So what … does this add up to? What are the implications? Why does it matter? And

• What next? How do I use it?
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Getting critical in research and 
reading
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Ask questions about the sources
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A critical search online
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And overarching all these specific questions are the big ones:

So what… are the implications?

Why does it matter?

What … kind of source

is it? What are the key

findings? Are they

relevant to what you

want to know?

Why … was the research

carried out? What is the

research question? The aim?

Who … are the researchers?

Individual(s)? Organisations?

What are their credentials? 

How … did they do

it? By what

methodology, or

approach?  Why did

they do it this way?

When … was it

published? And research

carried out? 

Where … is it published?

How did you find it? 

Whatever
you’re

reading

Evaluating your sources



The questions on the left will help you 
maintain your critical focus on the paper, 
article, webpage – whatever – you have in 
front of you.

The prompts on the right give practical 
help with the critical questions to ask 
yourself as you read.

What …?                So what … ?

… is it about? What kind of piece is it?  
Opinion? Argument? First hand research? 
Review..?

Can you capture the main idea in one 
sentence?

What theoretical and/or practical 
implications does this study have?

Does the information here fit with what 

you know already?

Evaluating your sources



Why …?        So what … ?

… was the research carried out? What 
question does it address? The aim?
Does the research address a gap in 
what’s known?

Who …?        So what … are the implications?

… are the authors / researchers? An 
individual? Group? Organisation? 

Has the source been checked or 
reviewed by another expert?

Who are the participants?  

Evaluating your sources



How …? So what … are the implications?

… did they carry out their research?

What methodology or approach was 
used?

What are the limitations of this research?

How did you find it? By a systematic 
search?

When …? So what … are the implications?

… was it published or last updated?

… was the research actually carried out? 

Evaluating your sources



Where…? So what … are the implications?

…was the research carried out? 

…and published?  Which publisher? 

Evaluating your sources



To read or not to read?



To read or not to read? (cont)



Critical approach to reading

• Read economically and critically

o Focus on the specific reading that you have decided really is 

important and relevant to your research

• When you identify a text you want to read in full:

o pause; don’t dive in and start from the beginning
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Critical approach to reading (cont)

• First look back at your assignment task or essay question

• Make sure you are clearer with your focus and the sorts of 

materials you are looking for

• Remind yourself:

o Why am I reading this text?

o What do I want to get out of it?
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Critical approach to reading (cont)

1. Survey the text critically

2. Get an overview

3. Any questions?

4. Detailed read

5. Record your research footprints
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1 Survey the text critically.

Look at:

Title Subtitle Blurb Author(s) Date of 
publication

Contents (for overview)
Index (for specifics)

2 Get an overview

Look for and skim:

Abstract (article)
Or chapter summary – 
beginning or end

Headings or subsections

Boxes and diagrams

Introduction and 
conclusion

First sentence of 
paragraphs



2. Getting an overview

• In a textbook chapter, start with the:

o chapter summary or

o first paragraph

o last paragraph

o headings and subheadings

o illustrative material – diagrams, boxes, charts, pictures
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Getting an overview (cont)

• In journal articles, look at the:

o abstract

o first paragraph/introduction (where the author sets out their 

perspective)

o last paragraph/conclusion (where the argument is restated, and 

linked to the wider issues)

o figures/data/boxes/diagrams
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Getting an overview (cont)

• To follow the line of reasoning in a text, read:

o the abstract (for a short outline)

o introduction (the problem, approach, what lies ahead)

o conclusion (where the author gets to, how it fits in the wider picture)

o and, before your detailed read,

o the first sentence of paragraphs (for the step-by-step progression of 

their line of reasoning).
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Critical approach to reading (cont)

• In reports, start with the:

o abstract or executive summary

o introduction

o conclusions, maybe recommendations

Leave the findings and appendices for later
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Getting an overview (cont)

• With the methodology section, ask:

o how did the author/s set about answering the question?

o was this a sensible approach?

o have they shown the details of the methodology? If so, what are 

they?
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Getting an overview (cont)

• In policy or government documents, look to locate:

o the brief or terms of reference (who wanted the policy and why?)

o aim and objectives

o specific policy relevant to your inquiry

o then come back for the detailed reading of the specific sections
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3. Any questions?

• When you have an overview, you will know enough – and 

understand enough – about the text to know what you want 

to know more about. You will also know where to find it.

• The next step is to note down these questions, or gaps you 

want to fill, before you go back to the text for your detailed 

read.
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4. Detailed read

• Detailed read easier now that you have a sense of the whole, and 

can use the structure to guide your reading.

o You are able to focus on the key bits you have identified, and what 

you want to get out of it.

• This approach: 

o speeds your reading; improves comprehension; and allows you place 

a text into the bigger picture of the question you are researching.
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5. Record you research footprints

• Keep track of your sources right from the start

• Save your resources
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Critical reading and critical appraisal
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Making notes

• When you make notes, the brain processes the information.

• It goes in as new information (data, explanation or 

argument), and down on your page as something you now 

know, understand, want to remember, and plan to use as 

you get to grips with your topic.
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Making notes (cont)

• Be respectful of knowledge (or argument, or explanation or 

whatever) and people who generated it.

• Record you sources meticulously

• Try to capture:

o key points, key phrases of your source, and where it comes from

o your own thoughts, observations and connections
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Tips for note making Why?

Use colours, spacing, bullets, 
diagrams, arrows, sketches – whatever 
helps you understand the text. Go 
easy on the highlighter, try a pencil

◗◗ to change the format of the original to 
reflect how you are making sense of 
the information. On paper, a highlighter 
highlights – usually too much and you 
can’t undo it! Electronically, you can 
change your mind and save highlighted 
bits as notes.

Avoid writing full sentences ◗◗ to leave yourself free to grasp the idea, 
not get bogged down in the words of the 
writer.

Don’t copy, except for short phrases 
you may want to use as quotes

◗◗ so the wording of your notes is your own 
except where you can see from the quote 
marks and page number that they are not.

Leave lots of space, and experiment 
with styles till you find what suits you

◗◗ so you can add detail later.

Check back quickly with the original ◗◗ to make sure you haven’t missed anything 

crucial.

Record each source, save the full 
reference, so you know where ideas or 
findings come from

◗◗ so your reader can find it
◗◗ to avoid retracing your steps later
◗◗ to get credit for the work you have done
◗◗ to give credit to authors for the work they 

have done.

Note key points relevant to your 
purpose

◗◗ to focus on what you want to get out of 
the text, not necessarily the same points 
or order as the author.



A short annotation: what do I include?
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An example

Regina is researching an essay on health inequalities in the UK. Below is one annotation 

from her annotated bibliography.

Tuyisenge G and Goldenberg S (2021) COVID-19, structural racism, and migrant 

health in Canada. The Lancet, 397(10275): 650–2.  

doi.10.1016/S0140-6736(21)00215-4.

A comment piece. Powerful argument – the impact of the COVID-19 pandemic in 

high-income countries falls disproportionately on migrant communities in ‘essential’ 

but low-paying, insecure work – a consequence of structural racism.

Readable, clearly argued and specifically evidenced, the article is directed to 

‘decision makers’ but is accessible for the general reader as the pattern of COVID-19 

emerges in real time. The case study is of Canada but applies to other high-income 

countries. Useful refs (economic, public health, policy).

Obvious perhaps but shocking – it’s known that BAME communities are harder hit 

by COVID-19, but unpicking ‘structural racism’ and links to employment/poverty/

housing brings a sharp perspective. Key? in my assignment on health inequalities. 

Follow up.

http://www.thelancet.com/journals/lancet/article/PIIS0140-6736(21)00215-4/fulltext

http://www.thelancet.com/journals/lancet/article/PIIS0140-6736(21)00215-4/fulltext




Plagiarism
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What is plagiarism?

• Taking ideas or words from a source (e.g., a book or journal) 

without giving credit (acknowledgement) to the author.

• Theft; academic crime
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What is plagiarism? (cont)

• Students are expected to show that they have read the 

principal authorities on a subject – by giving citations.

BUT

• To explain these ideas in their own words and come to their 

own original conclusions
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What is plagiarism? (cont)

• Why should you avoid plagiarism?

o To show you understand the rules of the academic community

o Copying the work of others will not help you develop your own 

understanding

o Plagiarism is easily detected by teachers and computer software

o Plagiarism may lead to failing a course or even being dismissed 

from the university!
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Acknowledging sources

• Summary and citation

Muyinda (2022) claims that extant disparities in smoking between urban and rural 

areas in Uganda are largely explained by sociocultural factors.

• Quotation and citation

According to Muyinda: ‘sociocultural factors largely explain the observed disparities 

in smoking between urban and rural areas.’ (Muyinda, 2022)

• These are in-text citations linked to a list of references at the end 

of the main text
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Degrees of plagiarism

• Copying a paragraph, but changing a few words and giving a 

citation?

• Cutting and pasting a short article from a website, with no citation?

• Taking two paragraphs from a classmate’s essay, without citation?

• Taking a graph from a textbook, giving the source?

• Taking a quotation from a source, giving a citation but not using 

quotation marks?
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Degrees of plagiarism (cont)

• Using something that you think of as general knowledge (e.g., the 
ownership of mobile phones is increasing worldwide)

• Using a paragraph from an essay you wrote and had marked the 
previous semester, without citation.

• Discussing an essay topic with a group of classmates and using 
some of their ideas in your own work?

• Giving a citation for some information but misspelling the author’s 
name?
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Avoiding plagiarism: 
Summarize and paraphrase
• Do not overuse quotations

• Learn to paraphrase and summarise to include other writers’ ideas 
in your work

• Paraphrasing

o rewriting a text so that the language is significantly different while the 
content stays the same

• Summarizing

o reducing the length of a text but retaining the main points
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Avoid plagiarism: 
Develop good study habits 
• Plan your work carefully so you do not have to write the essay at 

the last minute

• Take care to make notes in your own words, not copying from the 

source

• Keep a record of all the sources you use 

• Make sure all your in-text citation are included in the bibliography

• ....
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Getting critical in writing
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You’ve read, now what?

• Critical writing is synthesis with a purpose. 

• The question is there to:

o help you think critically

o stop you writing pages of all-I-know-about

o guide you in focusing and selecting

o draw your attention to conflicts of evidence, interpretation and 

argument in the topic area
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‘Argument’ in academic writing

• Show the angle or stance you are taking on an issue

o Best done after reading, conducting research and reflecting on the evidence

• An argument essay is to convince your reader not only that you 

know what the arguments are, but that you understand them and 
see the ‘weight’ of each.

• You demonstrate ability to develop your own line of argument or 

‘position’ in relation to the debate and bring it to a conclusion at the 

end.
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Critical writing...

• Criticality should run throughout:

o in pinpointing the question,

o unpacking the question(s)

o setting the question yourself

o finding your own ‘position’ in the debates or complexities in the topic

• You argument lies in finding your sense of direction or purpose 

through it all from start to finish
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Writing paragraphs

• Written work is divided into paragraphs

• Mastering paragraph writing is essential in showing your 

critical skills

• In effect, a paragraph is the unit of argument 

• Each paragraph is an interlocking link in your essay, leading 

to a conclusion
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Paragraphs have a structure

• Each paragraph develops one main idea or point

• The main idea is usually expressed clearly in one sentence, the 
first, or topic sentence

• Paragraphs have a beginning, a middle and end. 

o Middle sentences explain, develop, illustrate or modify the main idea 
in the topic sentence.

o Last sentence often returns to the idea in the topic sentence to show 
how it has developed
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Paragraph structure has a purpose

• Read

o the main idea is first, and you know that this idea will be developed before 
you move on

• Plan:

o each paragraph develops a single point.

• Write:

o new point, new paragraph. 

o start each paragraph with a clear statement of the point you are making, 
then add detail.

© Mathew Rogers Muyinda, MPH



How to write a paragraph

❶ Start with the topic sentence to express the main idea 

or point.

❷ Explain or define any abstract, key or problematic 

terms to clarify the topic sentence.

❸ Show your evidence to support your main point or 

argument in the topic sentence
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How to write a paragraph (cont)

❹ Comment on the evidence to show how it supports or develops 
the main idea. 

If appropriate, mention other evidence 
(examples/studies/experiments/interpretations) to widen the 
discussion.

❺ Conclude. Look back to your topic sentence and ask yourself:

How have I moved on/developed the main idea in it?

Where am I going next?

Then write the last sentence.
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Check your paragraphs

• Check the paragraph against:

o a paragraph of something you are reading

o a paragraph you are writing

• Don’t expect it to tally exactly, but you should be able to see 

a structure, with the topic sentence clearly stated at the 

beginning and elements of the ‘plan’ in the rest of the 

paragraph – even if it is just 1 or 2 words
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What happens when paragraphs are not 
structured well?

• The So what? Problem

o You have main point, topic sentence (1), explanation (2), 

illustration, explanation, evidence (3):
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What happens when paragraphs are not 
structured well? (cont)

• There is no Number 4.

• No comment from you, no evaluation, no evidence to the 

reader that you have understood what you have set out, no 

indication of how this evidence relates to the point you are 

making – and therefore no argument. 

• The reader is left thinking ‘So...?’ or ‘But what does this tell 

us about ...?’ or even ‘So what?’
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The remedy...

• Include a comment on your ‘evidence’, however short.
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The remedy (cont)

• You can show that you have a perspective on the material 

you discuss by:

o highlighting the differences between two studies

o showing that you understand the points made, or the weight of 

argument, e.g., ‘key to this is...’ ‘It seems that...’

o connecting with the issues implicit in the question
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How long is a paragraph?

• Long enough to develop a point or idea in the way outlined in 

the paragraph plan

• For students, a good guideline is 5-8 sentences.

• The upside down test!
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Paragraph length (cont)

• Big blocks of text in first page most off-putting.

• Indication that your argument is not well-structured into separate 

points; everything is blurred together

Remedy?

• Read through carefully, spotting when you move onto a new point, 

and make this a new paragraph

• Check you have clear topic sentences
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Paragraph length (cont)

• Second text off-putting too.

• A ‘shopping list’ approach to points and ideas.

• You cannot develop a point properly in one or two sentences

Remedy?

• It may be that some of your mini-bites belong together. Run them 

together to form a paragraph.

• Or may be that you have lots of points, each a topic sentence in 

itself. Try using the paragraph plan to develop each point.



How should well-structured paragraphs 
appear?
• Move down the page; look long enough to develop an idea but not 

so long that they merge ideas or ramble

• Allow for differences between different sections of your essay

• Well-structured paragraphs essential in demonstrating your ability 

to see key points and to set out a coherent argument or account

• These qualities are fundamental to critical thinking, analysis and 

writing
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Writing for a critical reader

• Gear your writing to whoever will read your essay – critical 

reader, lecturer, tutor etc.

• If guidance given is less explicit, pick up clues from what you 

have been told: revisit slides, read essential and 

recommended materials, look at examples, check feedback 

from previous work, etc
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‘Tell me more...’

• Writing leaves a reader thinking like:

o where are you in all this?

o where is your voice, your comment, your understanding of why it 

matters?

o tell me more...
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Use feedback!

• ‘well-observed point’

• ‘good use of reference’

• ‘intelligent application of a 
point from research to a 
particular situation’

• ‘this is a jargon term’ if you 
don’t explain or reference it

• ‘what are the implications for 
...?

• ‘link your discussion of X to 
the topic’
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As a critical reader of your own writing, try to:

• Ask questions: you could start with critical questions and 

adapt them

• Look for evidence for statement or assertions

• Check for assumptions and personal views with no wider 

basis in evidence

• Check for sweeping statements and generalizations
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As a critical reader of your own writing, try to:

• Probe the knowledge base of the writing – superficial or in-

depth? Do you really understand it? (If you don’t as a writer, 

your reader certainly won’t!)

• Find your voice as a writer

• Tell me why it matters or how it is different. Explain the 

implications, applications, uses. Talk to your reader.
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What will I be looking for in your essays?

• Do you have a good discussion of theoretical concepts?

• Have you rightly used appropriate evidence to illustrate arguments?

• Do you show good critical ability and ability to appreciate limitations of 

techniques used (and the impact this has on the overall reliability of 

the conclusions made in the study)?

• Are your sources well referenced, using articles from the reading list 

plus other relevant sources including relevant peer-reviewed articles?
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What will I be looking for in your essays?

• Are arguments are succinctly and unequivocally stated in the 

introduction?

• Does your essay show a high level of knowledge and understanding of 

the debates and advances in a coherent and convincing argument?

• Have you identified all the relevant debates and theories surrounding 

this subject?

• Have you read extensively and used empirical evidence that you have 

found to support your arguments, and in your analysis...?
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What does critical writing look like?



What does critical writing look like?



What does critical writing look like?



What does critical writing look like?



What is an argument?

• A claim defended with reasons.

• Argument = premise(s) + conclusion 

• Premises: statements offered as evidence or reasons why 

we should accept another statement, the conclusion.

• Conclusion: statement in an argument that the premises 

are intended to prove or support.
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Statements 

• A sentence that can be viewed as either true or false.

o Uganda is in Buganda 

o Kampala is in Uganda 

o God does not exist?!

o Abortion is morally wrong?!

• Statements can be about subjective matters or objectively 

verifiable matters of fact
© Mathew Rogers Muyinda, MPH



Rhetorical questions

• Sentence with a grammatical form of a question but meant to be 

understood as a statement.

Mathew, you should quit smoking. Don’t you agnize its deleterious 

effects on your health?

• The speaker is making an assertion: that smoking is dangerous to 

one’s health. 

• The assertion is a premise to support the conclusion that Mathew 

should quit smoking.

© Mathew Rogers Muyinda, MPH



Ought imperative

• A sentence that has the form of an imperative or command  

but is intended to assert a value or ought judgment about 

what is good or bad.

“Do not judge, or you too will be judged. For the same way 

you judge others, you will be judged, and with the measure 

you use, it will be measured to you.” Matthew 7:1-2
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Can...? Do...? Should...?

• A question may look simple but you need to pick at it and 

draw out the content and debates.
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Do the groundwork: what are the arguments?
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Language of argument

• Consider...

o Have you overstated? Gone beyond what you meant, been too 
definite?

• Try this...

o Choose words that convey the right degree of certainty for the point 
you are making.

o Consider the impact of: has been describes as/may be/likely 
to/can/can be seen as/implies that/does not necessarily mean that.
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Language of argument (cont)

• Consider...

o Does your writing flow? Do you make it easy for your reader to 

follow your argument?

• Try this...

o Use ‘signposting’ or linking words to help your reader:

̶ Follow the flow of your argument: first/second/next

̶ See the connections between ideas and anticipate the direction you 

are going in: however/therefore/so/for example.
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Language of argument (cont)

• Consider...

o Do the words you use to introduce a source show your ‘position’ 

on the author and the issue?

• Try this...

o Choose your verb carefully when you summarise a point from a 

source: points out/argues/maintains/claims/concludes/suggests
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Stepping up the stairway to critical 
thinking
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Describe

• Understand

o Comprehend the key points, assumptions, arguments and 

evidence presented

• Process

o Take in the information – what you have read, heard, seen or 

done
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Describe (cont)

• Describing is an essential first step

• You are required to go beyond this, however

• Stop!

• Step back and get a perspective

• Step up to analysis
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Analyze

• ...resolution of something complex into its simple elements

• Analysis is the foundation to critical thinking

• Examine how the key components fit together and relate to 

each other 

• Look down on the situation, see the themes emerging from 

the story; pick out key points that relate to each other and to 

the question or task you are working on
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Compare (and contrast)

• ...leads to analysis of themes that emerge from the groundwork 
analysis of similarities and differences

• If you are asked to compare, you will also contrast:

o in things that are very different, the similarities are interesting

o in things that are very similar, the differences are more interesting 

• Explore implications of similarities and differences: 

o why are they important, what do they mean, what difference will they 
make
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Synthesize

• Bring together different sources to serve an argument or 

idea you are constructing.

• Make logical connections between the different sources that 

help you shape and support your ideas

• In making ‘logical connections’ between different sources, 

point out differences, reservations and agreement

between your sources
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Evaluate 

• ...assess the worth of an idea in terms of its relevance to 

your needs, the evidence on which it is based and how it 

relates to other pertinent ideas

• You’ve thought about the relationship between ideas and 

interpretations; now you look more carefully at each one to 

consider its merits, its strengths and weaknesses, the 

evidence or argument on which it is based
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Apply

• ...transfer the understanding 

you have gained from your 

critical evaluation and use in 

response to questions, 

assignments and projects
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Justify

• Use critical thinking to develop arguments, draw 

conclusions, make inferences and identify implications

• You are able to argue, defend, justify

• You may end with the:

o So what? What if? What next? Questions – the implications
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Critical Thinking: A Quick Overview
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What is Critical Thinking?

“...cognitive skills and intellectual dispositions needed to 

effectively identify, analyze, and evaluate arguments and truth 

claims; to discover and overcome personal preconceptions 

and biases; to formulate and present convincing reasons in 

support of conclusions; and to make reasonable, intelligent 

decisions about what to believe and what to do.”
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Critical thinking is about...

• Asking questions

• Being thoughtful

• Diging deeper

• Understanding different approaches

• Balancing up one thing against another
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Critical Thinking: Benefits

• Improve your ability to understand arguments and issues 

discussed in textbooks and classes

• Critically evaluate what you learn in class

• Learn how to formulate your own arguments

• Avoid making foolish personal decisions through careful, clear and 

logical thinking

• Success at work
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Critical Thinking: Barriers
• Lack of relevant background information

• Poor reading skills

• Bias

• Prejudice

• Superstitution

• Egocentrism

• Sociocentrism

• Peer pressure

• Conformism

• Narrow and closed mindedness

• Distrust in science

• Tunnel vision

• Unwarranted assumptions

• Overpowering emotions

• Self-deception 

• Wishful thinking

• Confirmation bias

• Selective perception



Critical thinkers: characteristics

• Listen open-mindedly to opposing views and welcome criticisms of 
beliefs and assumptions

• Base their beliefs on facts and evidence rather than on personal 
preference or self-interest

• Aware of the biases and preconceptions that shape the way they 
perceive the world

• Think independently and are not afraid to disagree with group 
opinion
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Critical thinkers: characteristics cont’d

• Able to get to the heart of the problem without being 

distracted by details 

• Have intellectual courage to face and assess fairly ideas that 

challenge even their most basic beliefs

• Pursue truth and are curious about a wide range of issues

• Have intellectual perseverance to pursue insights or truths 

despite obstacles or difficulties
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END 
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